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ABSTRACT 
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been operative since 1971. This stuc^y examined the teacher evaluation 
records written by the school principals in the District in order to 
determine the behaviors, attitudes and actions that these school 
administrators encourage in teachers, and the teacher behaviors, 
actions and activities that are taking place in the district as 
perceived by the principals. The District was chosen for the study 
becaus2 it is becoming well-known for the excellence of its program 
and for the extraordinary achievement results its students are 
obtaining. Ar analysis of the data from these reports is used ^o 
compose a profile of the principals' concept of the '^mastering 
teacher** — one who possesses the knowledge, expertise, and skills that 
result in an excellent job performance with excellent results. All of 
the principals, without exception, placed a great deal of emphasis on 
and encouraged behaviors, actions, and attitudes that would enable 
teachers to g^ow professionally as well as contribute toward the 
goals of excellence through the implementation of Mastery Learning. 
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This %tu<ty is tn invM^lgation through th# us# of 
wri't'tm t.Mchsr •volust.ion records o£ t.hm aet.ions# 

behaviors, and at.t.it.udaa t^hat. principals at. thm Columbia 

1 

School Oist^ricc <CSD) parcaiva and ancouraga in t^aachars 
wit.h raspact. to tha district's instructional program. 
Spacifically , wa ara axploring tha usa oi* thasa docuaants as 
racords o£ instructional laadarship and as a aathod of 
information dissamination and faadback from tha principals 
to tha taachars in a school distrrct with a raputation for 
axcallanca* 

Tha CSO is locatad in a small blua-collar city in tha 
Cantral Naw York ragion. Its population is approximataly 
21,000 paopla <25sc ara ratiraas) , and it is considarad a low 
to middla socio- aconomic city. Tha CSD has four schools 
<two alamantary, ona middla high, and ona high school) that 
sarva approximataly 2^700 studants from gradas K-12. 

This city is a *'coni ^rvativa blua-collar community that 
li,kas to think of itsalf as a placa whara paopla aran't 
intarastad in changa oust for tha saka of changa. Tha school 
systam was known for not having adoptad any of tha 
aducational fads so pravalant ir tha 1960's" CBrandt, 1961, 
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Tha CSO is a psaudonym. 
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p.2>« Howttvw, in thtt lat^ 1960^e, th« CSD daeidad to 
rMxamin* its ongoing school organizstional and sducational 
practicss in ordsr to raiss thm acadssic achisvsssnt Isvsl 
of its studsnt population. In ordsr to accomplish t.his, ths 
ctl»t.rict dscidsd to follow a sastsry laarning approach as 
fir At dsscribsd by Bloom < 19663 « "Ths prsmisss ana promisss 
of mss^sry Issrning playsd an important rols during this 
poriod" (Chasplln, 1960, p.2}. Whsn working undsr a mastsry 
Isarning approach, it is assumsd both that almost all 
studsnts can Isorn what is taught in schools and that school 
Isarning can bs graatly improved providsd that favorabls 
Isarning conditions ars prsssnt <Block, 1971; Block and 
Andsrson, 1975 j Andsrson and Block, 1977; Bloom, 1966, 1971, 
1976; Gusksy, 1965> • Opsrating undsr thsss assumptions, ths 
CSO crsatsd and dsfinsd an instructional procsss which, for 
purposss of its curricular and instructional organization, 
dividsd into thrss stagss: <a) ths prs-in^^tructional 
6tags, <b> ths instructional stags, and <c3 ths post- 
i n str u ct i ona 1 stag s • 

Ths CSD bsgan implsmsnting its rsorganizad 
instructional procsss on a small seals in 1971 with only two 
t.hr^s-tsachsr tsass ons of thsir slsmsntery school s« Ovsr 
ths yssrs, through ths uss of an intsnsivs staff dsvslopmsnt 
program. othsr tsachsrs had ths opportunity to bs 
incorporatsd into this program, and, by 1976, ths district 
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report.ed -that. t.his inst.ruet.ionaI process was in use 
t.hrouQhout. it.s whole syst.dm* This dist.rict. is becoming 
well-known around t.he count.ry for t.he excellence o£ it.s 
program and for t.he ext.raordinary achievement. result.s it.s 
s'tudent.s are obt^aining <Brandt., 1S81: Suarez, 1965: Vlckery, 
1988: Vogel^ 1980). 

In a school dist-rict. where excellence in school 
achievement, seems t.o be t.he norm # it. is aisc necessary t.o 
£ind out. what, other organizat.lonaI or instjruct.ionaI aspect.s 
could be making an impact, on tJie dist.rict.^s success. For 
example^ what, roles do administxat-ors play in promot.i.ng such 
a program? What. t.ypes o£ support, did t.he cosimunit.y provide 
t.o tJie school syst.em? What. inst.ruct.ional pract.ices are 
carried out. in t.he classrt^om and what, support. syst.ems exist, 
for st.udent.s? In ot.her words, all t.he possible fact.ors t.hat. 
may be associat.ed wit.h a program'' s success or failure should 
be analyzed in t.erms of t.heir impact. in t.he overall 
ef f ect.i veness of t.he program • Rowen # Bossert. and Owyer 
<1983# p.30) point. t.o t.he fact. t.hat. '* while research on 
effect.ive schools calls for a schoolwide emphasis on 
inst.ruct.ion and for inst.ruct.ional leader ship# it.s failure t.o 
provide fine-grained analyses of wit.hin school processes 
makes such calls vacuous.'* This st.udy explores one 
«ilt.ernat.i ve for filling t.his void by examining t.he t.eacher 
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In thm CSD, Mch building principal is in charge of 
writhing tMChar avaluat^.w.! reports at ths mnd o£ thm school 
ysar* Thssa svaluation rscords which ars tJia data o£ this 
study wars writtan by six principals during this fiva^yaar 
pariod* Ona o£ tha alaaantary schools and tha high schools 
had only ona principal aach £or tha f iva yaars. Tha othar 
alaaantary school and tha aiddla high, had two principals 
aach during tha £iva*yaar pariod covarad by tha data. 

Tha evaluation racords consist o£ thraa diffarant 
sactions. Tha aain saction callad tha Ganaral Taash^QS 
Ef££S£!§SS9 9M58k£X dascriptiva in natura and provides, 
as its title indicetes, e suaaary o£ a teecher^'s parforaance 
at the end o£ eech school year. This deacription, wiaich in 
aost of the cases is suaaarized in one or two paragraphs, 
states the quality o£ the }ob done by the teacher, the 
classrooa parforaance, the involvaaant in different school 
or district pro3ects, and the professional growth of the 
teachers for tha yaer. 

The second section consists of a rating scale with 
eleven different teacher behaviors and/or activities deeaed 
both important and necessary to promote student achievement, 
and district growth. Each teacher is rated on each iuam 
according to three categories: developing, maintaining, and 
not impleaenting. GS!£9iSBiQ9 li^smna thet the teecher is 
further exhibiting a behavior beyond what haa been 



previously observed. KsiQiliQing neans that there hee not 
been e chonge In the behavior fron the laat evaluation, and 
nS% kBik9i9n%kQ3 refers to the fact that the teacher is not 
displaying a particular behavlcr. 

The third section of the evaluation record states the 
SttSSSCX S^fSSYs^^ons tQx Qro^fth and laBSOvastQ^* This 

rm£mr% to the Individual -growth goals each teacher plans In 
collaboration with the administrator, which serve a» a part 
of the groundwork for future evaluations. 

Working under a syabollc Interactlonlst perspective, 
this qualitative study focuses on describing the laages 
principals have of ^eachers' performances. Using this 
approach, abstractions are built as the particulars that 
have been gathered are grouped together. It Is In this way 
that grounded description emerges from many separate 
although Interconnected pieces of the collected Information 
<Bogdan and Blklen, 1982, p.29) . The data analysis has 
followed the techniques and methodology of the constant 
comparative method <Glaser and Strauss, 1967). 

We have also used QUALOG (Shelly and Slbert, 19653, a 
logic programming system for qualitative analyses which 
focllltates t::tm tasks of Interpreting data and testing 
questions about those Interpretations. 



ANALYSIS AND EMERGING RESULTS 

At. 'this point in th« analysis^ wa hav«» davalopad a 
modal (figura 1^ p. 9 ^ that dapicta tha instructional 
approach tha school principals in this dist.rict follow in 
t.hair avaluation o£ tha taachars* This aodal raprasants an 
approach utilizad by tha school administrators not only for 
t.ha dissamination o£ information and faadbacK to tha 
t^aachars but also for vigorously promoting t^ha goals of tha 
school district. With tha modal » wa also want to port^ray an 
imaga of tha principals'' inst.ruct,ional laadarship rola which 
rasamblas that of tha district's philosophy towards mastary 
laarning and goals for st.udants» but which is hara axtandad 
t^owards tha taachars. In othar words ^ tha procass tha 
school principals usa for tha avaluation of taachars in 
ganaral follows a mastary laarning approach^ but in 
particular, it raally axamplifias a mastary taaching 
approach a 

Although wa will briafly dascriba what tha catagoraas 
in our modal maan, wa wxll concantrata foramost on 

prasanting and dascribing only ona of thasa cata9orias: 

2 

Hastaring Taachar* Wa chosa to focus our attantion on t.his 
2 

This tarm should ba undarstood a* distinct from mastar 
taachar. Mastar taach^r implias tha attainmant of a fixad 
and sat laval of axpartisa* Mastaris^ taachar, on the ot.har 
hand, rafars to tha procass of impxoving in tha taaching 
profassion whara a laval of axpartisa is navar fixad but. 
kaapa on ehan9ing and baing improvad <saa p« 13-'14> • 
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category b^eaus^ think It Illustrate* bast 1> tha 

actions p behaviors and idaas tha principals enccuraga in 
taachars; 2> tha parcaptions principals have about what tha 
taachars ora doing in thair schools and for tha district; 
and 3) tha principals^ understanding of what tha role of the 
teacher in this district is and should continue to be. 
Firsts however, we will present a brief description of 
eodel • 

CFigure 13 

The first component in the model is the district's 
instructional process <1P). We placed this component at the 
top because all the actions, behaviors, idaas and activities 
that the school administrators encourage in the teachers as 
well as the ^^riteria for evaluating teacher performance 
appear to be measured against this instructional approach. 
The staff development program ard the evaluation of this 
staff are oriented towards the enhancement and 
sophistication of this instructional process. The central 
school records describe the CSO as having a '*K-12 outcome* 
based/mastery learning program that includes all areas of 
the curriculum and all the personnel'* (Columbia Central 
School District, Mastery Learning Conference, October, 
1964> . Also, in the annual teacher evaluation records, this 
instructional proct^ss appears to be the core around which 
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INSTRUCTIONAL EVALUATION OF TEACHERS: 
PRINCIPALS' PERCEPTIONS OF TEACHERS' INSTRUCTIONAL PRACTICES 




principals dlasMlnats Infomat^ion and faadback t.o thm 



t^aachars. Tha following t.axt.a by four diffarant. principals 

in diffarant* yaars avaluat.ing diffarant. t^aachars aaphasiza 

3 

t.his parspact^iva: 

• past, growth and obsarvations cantar about, tha 
instructional procass as it ralatas to aastary 
laarning. 

provides appropr lata laarning cuas through 
motivation and ucilization of tha various aspact.s 
of tha laarning procass as a vary structurad skills 
taachar in tha taaa taaching anvironaant. Claarly 
daf ined ob^activasr rainf orcaaant^ monitoring » 
intaraction and guidad practica for aastary 
laarning. Is wall plannad/praparad for 

instructional procass. 

Lacks tha confidanca and ultiaataly tha skills to 
apply tha instructional procass affactivaJy* Goas 
thro\)gh tha staps but it is an artificial 
aituation. All taaching is gaarad to taxts and 
workbooks. • • • 

Anothar goal should considar is a study of 

aastary laarning and how aastary tiaa intc tha 
instructional procaas aodal. It ahould alao anabla 
tha taachar to varbaliza to othara outaida tha 
district axactly what wa ara attaapting to 
accompli ah in tha CSO. 

Naxt» thara ara two catagoriaa: philoaophical 
p«*inciplas and critaria for auccaaa* Philosophical 
principlas rafar to thoaa baliafa that ara implicitly or 
axplicitly atatad in tha racorda and rapra^ant tha tanata 
that guida not. only tha aval uat ion pr oeaaa but alao tha 



3 

Tha original wording of tha avaluation racorda haa baan 
praaarvad in tha intaraat of accuracy avan whan that wording 
ia awkward or grammatically incorract* 

130 



school •d»inifttr«tors^ oxpoctstions of, m% %toll mm thoir 
rosponsi \ ^tios toward, tho toachors. Two f uniinaantal 
principlas appaar t.o aaarga from t.ha dat.a: 1> all t.aaehara 
can bacoma axcallant. t.aaehara or what, wa call aaataring 
t^aachara and 2> t.ha school adainiat.rat.ora and t.ha diat.rict. 
ara providing and will cont.inua t.o provida t.ha nacaaaary 
condit.iona t.o anabla aach t.aach%'r t.o bacoaa a aaat-aring 
t.r achar # 

Crit.aria for auccaaa rafar t.o t.hoaa charact.aria^ica, 
at.t.it.udaa, and actiona which school adainiat.rat.ora val^ja aa 
nacaaaery for thm taachara t.o hava in ordar t.o bacoaa t.ha 
baat. t.hay can ba« Alao, tJ^aaa character iat.ica, bahaviora 
and act.iona aaaa t.o rapraaant. at.andarda by which t.aachar 
parforaanca ia avaluat.ad. Aaong aoaa of tha moat highly 
ragardao crit.aria for auccaaa by t.haaa achool adainiat.rat.ora 
ara claaarooa inplaaant.at.ion of t.ha inat.ruct.ional procaaa 
(IP>; involvaaant. at. all lavala -classroom, building and 
diat.zict.; cont.inuoua changa, which in moat, caaaa ia aquat.ad 
wit.h growtJi; ralat.ionahipa wit.h at.udant.a and paara; and laat. 
but. not. laast, t.ha ambaaaadorial rola of maat.aring taachara 
t.o ot.har achool a and diat.rict.a. Soma of t.haaa crit.aria 
will ba furt.har axplainad balow wh4m wa daacriba a maat.aring 
t.aachar in mora dat.ail« 

Tha t.hird cat.agory ia Taachar Parforaanca. It. rafara, 
aa its nama in€iicat.aa, t.o tha activitiaa and acti on« 





t.MCh#irs carry out. m% m% t.h« at.t.it.ud«s ^h#y exhibit.. 

At this point in tJtm rm%m^roh, va hava dividad thia catagory 
into two coaponanta: laarning taachar and aaataring taachar* 
Thaaa taraa rapraaant two diffarant and yat ralatac typaa of 
taachar parforaanca that ara aaarging froa tha analyaia of 
tha data* Thaaa typaa of taachar parforaanca ara diffarant 
and yat ralatad to aach othax bacauaa aany of tha actiona 
and bahaviora daaonatratad by aach catagory ara tha aaaa» 
Howavarp cartaln diffa ancaa in tha dagraa of aophiati cation 
of iaplaaantation of tha inatructional procaaa and tha typa 
of involvaaant and activitiaa carriad out by thaaa taachara 
aro quita c*latinct. Thia catagory of Taachar Parforaanca 
for tha laarning taachar and tha aaataring taachar ia 
furthar aubdividad into tha kinda of aattinor whara tha 
taachara parfora thair dutiaa: claaarooa, building, and 
oiatrict* 

In ganaral th^ incluaion of thaaa aattinga ia 
aapacially ralavant for tha daacription of taachar 
parforaanca bacauaa tha avaluation racorda ahow that tha 
principala' pareaptlona of taaci'ara inatructional practica 
ia not liaitad only to tha taach«^a^ accoapliahaanta in tha 
claaarooa* On tha contrary, tha tara inatructional practice:, 
appaara to hava baan radafinad in thaaa achoola ao that it 
goaa bayond tha taachar ''a claaarooa to practica alaawhara in 
tha building and diatrict. Thaaa aattinga alao influanca 




•nd mrm inf lumc^d by t.Mch«rs^ involv^n^nt; this 
involvttiiMt. naktts on inpact. on clossrooa porforaonco* In 
port.icular^ thm aubdivision o£ aat^t^inga ia aapacially 
appropriat^a x'or our daacript^ion of what, a laarning and a 
aaat.aring t.aachar ia alnca t^aachar part:iclpat.ion or lack oi* 
it in all of tJ)aa# t.hraa a^t^t^inga, aaong ot.har t^hinga^ will 
dat.araina t^o a graat. axt.ant. whara a t^aachr * could ba placad 
in t.haa« t.wo cat.agoriaa* 

Bafora wa bagin wit.h our daacript.ion of who ia a 
aaat.arir.g t^aachar and what, aha aaaaa t.o hm lika# it. ia 
important, to point out that whan a taachar ia parcaivad aa 
fitting ona of thaaa catagoriaa, aha IS NOT LOCKED into it 
indaf initaly * On tha contrary » thara ia a continuoua driva 
on tha part of tha adainiatratora and taachwra to improva 
and grow* Laarning taachar a ara alwaya ancouragad to 
parfora battar in tha claaarooa^ to bacoaa mora involvad in 
tha building and diatrict activitiaa^ to participata in 
workahopa and training aaaaiona^ and to ahara and diacuaa 
idaaa and plana with collaaguaa and adainiatratora* In 
othar worda» thara ia a puah on tha part of tha 
adainiatratora for thaaa taachara to bacoaa aaataring 
taachar a # 

On tha othar hand» aaataring taachara cannot atop 
parforaing at a cartain '*top'* laval aftar thay hava raachad 
that lav«l# Maataring taachara ara axpactad to continua 
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growing # changing^ and participating in tha ^ctivitiaa that 
administrator a^ ths^ districts and tha taachara thaaaalvaa 
aatabliah in ordar to continua pursuing '*axcallanca." 

As praviousiy statad# %m will mostly limit our 
dascription to dalinaating what a mastaring taachar is 
bacausa this typa o£ taachar appaars to axamplify what tha 
school administrators parcaiva all taaching staff should 
bacoma • 

It is difficult to dafina in a faw words what tha tarm 
mastaring taachar maans bacausa tha actions and bahaviors of 
this type of taachar ara not limitad to what aha doas in tha 
classroom » but also spraad to activitias aha parforms at tha 
school building laval and at tha district laval and how aha 
impacts all of tham. Wa could p^^obably say that a mastaring 
taachar is» in a way» a mastar taachar # ona who possassas 
tha knowladga^ axpartisa^ and skills that anabla har to 
parform har job in an axcallant mannar and with axcallant 
rasults. Howavar, unlika tha association ona has with tha 
word mastar^ as ona who alraady has acquirad all thara is to 
know in ona^s profassion^ tha tarm mastaring implias an 
acknowladgamant of all that thara is still to know, to ba 
laarnad,* to ba mastarad in ordar for har to continua at tha 
forafront of tha profassion* Ragardlass of how axcallant a 
mastaring taachar is, thara is always axpactations for 
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liiprovMMt.. P«:rhttps th^ b^st w«y to d«»crib« • usst^ring 
tMch«r in this district is to dsseribs wh«t this tsochsr 
doss st ths clsssroos# building snd district Isvsls. Ths 
issgs that sssrgss £ros thsss dsscriptions will bsst portray 
ths picturs that ws want to dspict whsn ws talk about 
aastsring tsachsrs* 

jgi strict* In this sstting, a sastsring tsachsr is 
psrcsivsd as an ambassador or rsprsssntativs for ths 
district. This tsachsr is ths ons who rsprsssnts aost fully 
ths bslisfs, attitudss, and actions that ths principals 
psrcsivs as bsst sysbolixing what ths district stands for. 
Ths visibility of ths sastsring tsachsr sncospassss intsrnal 
and sxtsrnal audisncss. In intsrnal audisncs, ws includs 
all ths tsaching staff and school adainistrators in ths 
district. Ths aastsring tsachsr is ths tsachsr that givss 
prsssntations during district-wids asstings in ordsr to 
inforai and dsaonstrats ths latsst stats of ths art in ths 
tsaching of diffsrsnt stratsgiss or ths instructional 
procsss and how thsss can bs iaplsasntsd in ths classroom. 
Also within ths schools and district, ths aastsring tsachsr 
works toward bringing togsthsr soas sort of curriculum 
slignmsnt to ths district's curriculum dsvslopmsnt procsss. 

A-c ths sxtsrnsl position, ths mastsring tsachor attsnds 
nationwids confsrsncss in which shs is invitsd as a spsaksr 
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t.o t.«lk about. t.hm in^t.ruet.ional procass sh#< Is using in hmr 



classrooK and diat^rict.. Furt^haraora, aoaa aaat^aring 

t.aachara act. aa con»uIt.ant.a t.o ot.har achool diat.rict.a in 

ordar t.D halp t.haaa diat.rict.a undarat^and what. it. ia t.hat. t.ha 

CSD ia doing ao wall. Tha diat.rict.a or achoola t.hat. t.ha 

aaat.arin9 t.aachar viait.a ara ait.har at.t.aapt.in9 t.o iaplaaant. 

a aiailar . caching approach or ara conaidaring raviaiona in 

t.hair inat.ruct.ional pract.icaa« Thia ia tha raaaon why, wa 

inf ar , t.ha achool adainiat.rat.ora parcaiva t.ha aaataring 

taachar aa t.ha baat. aabaaaador for t.ha diat.rict.« Thia 

aapact. ia alao daacribad in t.ha racorda: 

• ia a taachar who valuaa good planning and t.ha 
'*t.aaa affort.*'. Sha haa o/t.an aharad har axpartiaa 
with viaitora and w^th othara around tha country • 
Sha i» a ''blua-chip** taachar who aodala tha 
axcallanca that thia achool aaaka to atand for* 

Sha waa a conaultant at tha aaatary confaranca, a 
praaantar at Suparintandant' a Confazanca Day, 
•aaiatad aany viaitora and haa rapraaantad our 
achool and diatrict aany tiaaa on tha road. 

ia an outatanding practitionar and a aodai of 
a aaatary laarning '-outcoaaa baaad prograa, taachar. 
Ha haa provan to ba axaaplary for nuaaroua 
obaarvara and viaitora. Ha haa apant houra of hia 
tiaa diacuaaing and aharing prograaa with 
viaitora. 



gu^J^ding. Parhapa involvaaant and dadication ara tha 
worda that daacriba baat tha ralationahip which prineipala 
anviaion axita batwaan tha aaataring taachar and tha achool 
building. Tha daacriptiona in tha racorda indicata that tha 
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school buildings function ths way thsy do, to • grsat 
•xtsnt, bscauM of tha activa and participatory rola tha 
aaataring taachar parforaa« Tha ranga of taaka and 
activitiaa aha undartakaa ia quita divaraa« Howavar, in all 
thaaa activitiaa, an affort ia aada to invoiva all tha 
school staff. 

In tha ayas of tha principal, tha first activity in 
which tha aastaring taachar saaas to ba a laadar is in tha 
iaplaaantation of tha instructional procass* Tha au^taring 
taachar is or bacoaas a "cora'* parson in tha usa of tha 
instructional rrocaas and/or ir any of tha othar taaching 
stratagias that tha school adainistrators and district wish 
to incorporata into tha instructional prograa. A cora 
parson is ona who not only possassas knowladga and skills in 
a particular araa but also a parson who can daaonstrata wall 
tha usa of that araa in tha claaarooa* Furtharaora, part of 
tha rasponsibility of baing a cora parson is to taach othar 
staff aaabars what that procass or stratagy is and how to 
incorporata it into tha clasarooa* In othar words, training 
othars in tha araa of which aha ia a aaataring taachar ia 
ona of tha aain raaponaibil itiaa of a cora paraon* For 
axaaplaS 

haa aarvad this yaar in tha following 
capacitiaa !• taaa laadar, 2. 4lfat cora facilitator 
and daaonatrator • • • continuaa to ba a aoat 
aupportiva ataff in our building. Har conatant 
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posit.iv« approach with hmr studants and hmr 
mxomllmnt. classroom psrf omsncs sxsaplif y our 
sttstsry progras and modsls for othsrs thcss 
tschniquss da^irsd in tsschsrs. 

was a aaabar of thm Talanta Unliaitad cora 
group. For Talanta, aha ranawad practicaa in har 
claaarooa. Sha waa alao part of tha na%#ly trainad 

CPS g^roup. 

Sacond, tha aaataring taachar ia alao aaan aa an aetiva 
participant in tha procaaa of curriculum davalopaant. Unit 
guidaa ara writtan, raviaad, and ranawad in conjunction 
with othar taachara in ordar to incorporata tha 
inatructional procaaa. Thaaa unita than will ba triad out 
xn tha claaarooa. Thia activity aa wall aa tha ona 
daacribad abova raquiraa a graat daal of taaawork and tha 
aharing of axparianca and axpartiaa on tha part of tha 
aaataring taachar* Thia fact, howavar, doaa not aaaa to 
bothar tha aaataring taachar. It ia a fact that aaaaa to 
coaa naturally to har. 

Final ly, tha training of paara, tha taaalng practicaa 

which tha aaataring taachar activaly participatam in, and 

tha aharing of idaaa, knowladga and akilla among tha 

aaataring taachar and har paara alao halp craata an 

anvigorating and activm building atmoaphara, which achool 

adminiatratora parcaiva not only aa nacaaaary but alao aa 

aaaantial for tha wall functioning of tha achool* 

• • • strong laadarahip rola in aavaral araaa* Sha 
haa workad with taam B taachara to davalop, taat, 
and eritiqua tha naw aocial atudiaa planning 

2i) 
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guides. ThM« 9*jidM \$mTm mhmrmd ^ith coIlMgu^s 
•t • workshop Imd by • • • mt, t.hm Supsrint.MdMt.^» 
Confer Mc« Day* 

Shm also was txainad in Invast.i9at.ions« •«« ham 
fait, aora auccaaa£ull t.hia yaar aa tJ^ara %#aa a 
aanaa of connact.! vanaaa , pr obi am ahar Ing and 
problaa solving witJi taaa collaaguaa« Sha ia 
no'tiva'tad t.o cont.inua t^o iaprova inatxuet.ion and 
wi'th ongoing int.anaifiad af fortes and t.aaa 
oriant.a'tion naxt. yaar can offar at.ill aora grout.h« 

mmm cooparat.iva at.t.ivuda^ t.aaa apirit. and upbaat. 
opt^iaiaa, whan couplad \$ith a aolid inatxuct^ional 
parforaanca contribu^taa aignif ieant^ly wit.h t.ha 
aiaaion o£ our achool* 



Sl95§£S2S« 'Tha pr incipala parcaiva l.ha aaat^aring 
t:aachar aa ona who axcala in t.ha claaarooa« Thia ia t.ha 
placa whara aha can daaona'trat.a whtit. aha knowa, whara aha 
can incorpcrat.a naw idaaa and at.rat.agiaa int.o har laaaon 
plana and t.aaching pract.icaa^ whara aha cannot, ouly 
iaplaaant. t.ha baaic coaponant^a of t.ha inat.ruct.ional procaaa 
buc olao t.ha placa whara aha can at.ort. raiaing it.a laval 
of iaplaaant.at.ion int.o highor lavala. Tha claaarooa# 
howavar^ alao rapraaant.a t.ha placa whara tJ^a aast^aring 
t.aachar facaa t.ha biggaat. challangaa ainca har parforaanca 
ia not. dalivarad in a vacuus* Har at.udanta ara har aaxn 
concarn and t.ha soat. isport.ant. raaaon for t.ha planning and 
praparat^ion aa wall aa t.ha dalivary of inat.ruct.ion • 
Furt.harsora^ t.ha claaaroos anvironsant. and t.ha at.aoaphara 
aha craat.aa haa t.o ba condueiva and appropriat.a t.o at.isulat.a 
atudant. laarning. In ot.har worda^ t.ha achool adsinist.rat.ora 
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pttrcftivtt t.hm nast^cring t^MChu m% t^hat. &/pa of t^aachar t^hat. 
praparaa for and during claaarooa inat.ruct.ion ^ t^aking int.o 
conaidarat^ion t.ha following aapact^a: 1) har puplla^ 2) har 
utilizat^ion of t.ha inat.ruct.ional procaaa^ and 3> t.ha 
anvironaant. and at.aoaphara of har daaarooa. Thaaa araaa 
will ba daalt. wlt.h aaparat^aly for purpoaaa of daacript^ion 
but. it. ahould ba raalizad t^hat. in pract^ica t.hay ara all 
lnt.arralat.ad# 

Tha aaat^aring taachar ia pareaivad aa a t^aaehar who 

aakaa har pupila t.ha focal point, of har planning, 

praparat.ion and dalivary of inat.ruct.ion • Tha aaat.aring 

t.aachar aaaaa t.o ba concarnad in part.isular about. t.ha 

atudant.a^ cognit.iva and affact.lva davalopaant.. Tharafora, 

laaaon plana and daaarooa lnat.ruct.ion will ba davalopad and 

oria«2t.ad t.oward anhandng t.haaa araaa. 

Taachar-pupil ralat.lonahipa ara anhancad through 
applicat.ion of aaat.ary prlnclplaa of aneouragaaant.# 
caring and providing good aalf *concapt. axpariancaa 
for pupila. 

• ••t.aaching akilla ara anhancad by t.ha ant.huaiaaa 
and in providing pupila wit.h an axcit.ing and 
poait.iva laarning axparianca. Sha poaaaaaaa t.hoaa 
akilla in inat.ruct.ional t.achnlquaa which provida 
for tJ)« naad of all pupila.... 

Tachniquaa of inat.ruct.ion ara gaarad t.o tJ^a naada 
of all pupila. Alt.arnat.iva aodaa ara iaplaaant.ad 
ao that, aach and avary chi Id may axpar ianca 
auccaaa. Mar tolaranca with pupila who hava a laaa 
than poaitiva attituda towarda laarning ia 
laaxhauatibla. Xntaraat in araaa of writing and 
lltaratura ia high and ia raf lactad in har 
axpactationa of har pupila. 
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Plons/pr«parot.lons ar« m^dm for spacific ob3«ct.iv«s 
and salact^s a varlaty of laarnlng act.4vlt.laa t.o 
t.o aaat. t.ha naada and dlffar«incaa of aach 

Individual pupil • 

Naxt., prlnclpala^ und^rat^andlng of t.ha aaat^arlng 
t^aachar parforaanca Indlcat^as t.hat. In t.ha planning and 
dallvary of lnat.ruct.lon, t.h«i »aat.arln9 t.aachar la alao 
lnt.ant.lonall7 c0ncant.rat.ln9 on lsiplaaant.ln9 t.ha dlat.rlct.^a 
lDat.ruct.lonal procaaa* Tha phlloaophlcal foundat.lona of 
t.hia procaiM raat. upon t.ha prlnclplaa of aaat.ary Iaarnln9« 
Tha aat. of coaponant.a t.hat. aeka up t.hla procaaa t.akaa lnt.o 
conaldQrat.j.on tJta pra-lnat.ruct.lon, lnat.ruct.lon, and poat.- 
lnat.ruct.lon at.a9aa of t.aachl'n9« Tha aaat.arln9 t.aachar pay a 
apaclal at.t.ant.lon t.o laplaaanclng and following t.haaa 
coaponant.a unt.ll t.hla procaaa bacoaaa aacond nat.ura for har • 
Whan t.hla procaaa la In pleica, aha at.art.a lncorporat.lng and 
aaahlng dlffarant. t.aachln9 stxat.a9laa <ag« cooparat.lva 
laarnlng, craat^lva problaa aolvlng, lnvaat.lgat.iona, t.alant.a 
unllalt.ad, among ot.hara) int.o t.hla procaca In order t.o ralaa 
it.i» laval of laplaaant.at.lon t.o t.aka int.o account, dlffarant. 
at.udant.a^ naada, and furt.har laprova aodaa of laarning, or 
faadback procaduraa* Tha avaluat.lon racorda claarly raflact. 
t.hla point.: 

Tachnlquaa raflact. aaphaala on t.ha baalc akllla 
of aaat.ary. Clarlflaa laaaon ob3aet.lvaa uolng 
"baat. ahot.'* lnat.ruet.lon* Carafully guldaa claaa 
lnt.araet.lon t.o Involva moat. at.udant.a« 

EncouragaaanV * ralnf orcamant., and poalt.lva faadback 
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givM. Motivational taehniquaa ara u ad for 
ratciaehing varioua alt.arnat.ivaa. Salaeta aatarial 
carafully and organizaa wall to aaat tha naada of 
tha laarnar# 

Claaarooa parf oraanca raflacta har poaiti'^a 
abilitiaa in daaling with our aaatary program and 
apacif icall y ^ tha inatructional procaaa. My 
cl aaar ooa obaarva ti ona ^ and thoaa of har 
coordinator # point to araaa which includa planning^ 
corractivaa and guidad practica aa atrangtha for 
in tha claaarooa. 

Sha haa workad with tha inatructional goala^ 
naaaly^ tha baat ahot aoda of inatruction and pra- 
raquiaita akilla and haa daaonatratad a growth 
laval to tha araa of application and craativity 
atagaa* Sha haa alao davalopad tha aaatary 
tachniquaa and ia conatantly rafining and 
iaplaaanting tha uaa of anrichaant activitiaa^ 
corractivaa •••• 

With raapact to tha claaarooa anvironaant^ tha 
aaataring taachar ia parcaivad aa a paraon who craataa a 
caring and nurturing ataoaphara ao that tha atudanta and 
taachar haraalf can faal at aaaa and aotivatad to angaga in 
activa participation during tha taaching procaaa. A 
poaitiva^ anthuaiaatic, craativa and ancouraging attituda ia 
naadad by tha taachar in ordar to craata auch an 
anvironaant. A aaataring taachar appaara to poaaaaa thaaa 
charactariatica^ and aoaa othara. Har claaarooa parformanca^ 
according to tha principala, aaaaa to rapraaan^. how 
aaatarful aha raally ia at what aha doaa in tha claaarooa. 

Final ly» wa ahould point out that tha claaarooa door of 
tha aaataring taachar ia alwaya opan to othar taachara, from 
tha diatrict or from othar diatricta, who wiah to obaarva. 
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t.o ^mt, informotlcn and to laorn about tha instructional 



avaluation racorda auaaariza quita claarly ho%# principals 
parcaiva %#ho ia a aaataring taachar and what aha doaa and 
rapraaanta: 

aodala what thia school stands f or --axcallanca 
in taaching and laarning* And# aha is still 
gatting battar* 

• cooparativa attituda* taajn spirit and upbaat 
optimism, whan couplad with a solid instructional 
parformanca contributas significantly to tha 
mission o£ our school.^ 

Tha dagraa o£ axparti«»a in tha impJlamantation of tha 
districts instructional procass and tha dagraa of 
involvamant and participation in tha building and district 
activitias appaar to ba soma of tha main raasons why 
principals parcaiva laarning taachars as diffarant from 
mastaring taachars* Tha laarning taachar , howavar # is 
contin.iOusIy striving to acquira mora knowladga and 
axparianca in thosa araas tha school administrators daam 
assantial for har to pcssass. 

Ona of tha araas in which principals urga laarning 
taachars to improva is in tha full application of tha 
instructional procass in tha classroom* By full, wa imply 
two things. First, tha laarning taachar should incorporata 
all tha compcnants of tha procass in har classroom 



procass baing usad. 



Soma of tha axcarpts from 



tha 
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instruction. Second, in ths •vsnt that this is alrsady 
bstng dons, an attospt should bs »ads to raiss ths Isvsl of 



isplsssntation by incorporating in hsr tsaching any o€ ths 

othsr tsaching stratsgiss ths principals and district visw 

as ssssntial for achisving sxcsllsncs in ths ovsrall 

instructional progras • Aftsr this is accosplishsd, ths 

Isarning tsachsr is advancing toward ths Isvsl of a 

sastsring tsachsr. Howsvsr, sors than this is sxpsctsd fros 

hsr. Principals psrcsivs that part of ths tsachsr ^s 

rssponsibiliti*^ and obligations is to bs involvsd and 

participats activsly in ths building and district 

activitiss. Shs has to Uscoss a sastsriug tsachsr not only 

at ths classroos Isvsl but at ths building and district 

Isvsl to bs sssn truly as a tsachsr who contributss to ths 

total school sffort. Ths rscords illustrats this: 

willingnsss to isprovs. has dsvslopsd and 

put togsthsr nussrous ersativs and innovativs 
Issson idsas. Shs carss about hsr studsnts. But, 
ths basic slsssnts of ths instructional procsss, 
classroom sanagsssnt and control »ust bs isprovsd 
to allow thsss Isssons to fully ispact studsnts. 

Tsaching psrforssncs carrisd out with cosponsnts 
of ths instructional procsss bsing dsalt with. 
Howsvsr^ thsrs is a nssd to prsvisw ths Issson in 
tsrss of what pupils can rsasonably dsal with. 
Bsst shot instruction nssds to bs dsalt with sors 
intsnssly and not as a part of anothsr cosponsnt. 
At tiAss# attsntion nssds to bs givsn to thoss 
pupils who loss intsrsst in what is going on. 
Hotivstion and eus sstting ars good, but 
instructions! portions of ths procsss nssd to bs 
dsalt with and sodifisd^ 
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Many useful «nd •ffaetlva t.Mching skills. 
Howsvsr^ full Involvsssnt. in ths bslisfs prsct.icss# 
dirsct^lon and tsas progrsss of t.his dist^rict. and 
school will hslp his Isprovs^ ^ust. as it. hslps 
ot^hsrs. fhls m t.sas schools whsrs straff sssbsrs 
Isarn t.o tn^^ ;h wit.h svsr growing 1 avals of 
axpart.i&a. 

Laarning t.aachars can and do indaad bacosa sast.aring 
t.aachars* School administer at.ors ara const.ant.ly inforsing 
t.ha laarning t^aachar about. t.hosa araas in which sha is doing 
an axcallant. 30b and t.hosa in which an addad affort. might, 
bring about, st.il ^ furt.har succass. Naw t.asks and goals ara 
sat., and if aecomplishad# lit.t.la by lit.tla, t.ha involvamant. 
ani part.icipat.ion of t.ha laarning t.aachar axpands from t.ha 
classroom laval t.hrough t.ha school laval t.o t.ha dist.rict. 
laval and bayond* Naw rasponsibilit.ias ara t.akan up, and in 
t.ha and, a laarning t.aachar bacomas a mast.aring t.aachar« 

gonslufj^on 

Many pat.t.arns hava amargad from t.hasa dat.a which craat.a 
a st.rong link among all t.ha principals from t.h^ our schools 
in t.ha district.. All t.ha principals, wit.hout. axcapt.ion, 
placad a graat. daal of amphasis on and ancouragad cart-ain 
bahaviors, act.ions and/or at.t.it.udas in t.aachars t.hat. would 
anabla t.ham t.o t.aach bat.t.ar, raach mora st.udant.s, grow 
prof assionally , and contribut.a t.oward t.ha CSO goal: 
axcallanca t.hrough tha implamant.at.ion of it.s inst.ruct.ional 
procass. Tha informat.ion providad in t.ha racords is ona in 
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i#hich thm poaltiv«# and not thm n«gativ«« ia rainforcad and 
lookad for* 

In ganaralp tha aaaaaga prineipala aand to taaehara i» 
ona that aaya "all taaehara can bacoaa aaataring taaehara.'* 
Thia aaaaaga ia dalivarad in a apaeial way. Fir at # 
prineipala eoaaunieata to taaehara what thair goala ara# 
what thay axpaet tha traehara to aeeoapliah and what typa of 
halp or rainforeaaant taaehara may daaand from thaa. Thia 
em only ba dona if all tha prineipala hava elaar 
axpactationa of what thay want tha taaehara to do and whara 
thay intand to go. A eoharant aat of axpaetationa and goal a 
aharad by prineipala ia aaarging from tha data. Saeond# 
Tha anhaneaaant and aophiatieation of ^ hm diatriet^a 
inatruetional proeaas ia eoaing into viaw with a atrong 
forea. Thirds prineipala aaka taaehara atrong partieipanta 
in tha auceaaa of tha taaehara' and diatriet'a 
aeeoapliahaanta. In othar word a # aueeaaaful taaehara# ba 
thay aaataring taaehara or laarning taaehara baeoaing 
aaataring taaehara, rapraaant what prineipala baliava 
taaehara ought to ba in ordar to fulfill tha aiaaion of tha 
diatriet. 
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